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 Amanda Reavey  00:06

Hello, my name is Amanda Reavey. Welcome to the Stereotype Life where we talk about
mental health disability and access in higher education. We release new episodes every
other Wednesday at 12pm Central. So please subscribe on iTunes, or wherever you get
your podcasts and visit www.stereotype.life for this episode's transcript and additional
resources. Today I'm here with Beth Vigoren to talk about being a first generation student
and a single mother from rural Minnesota. I'm excited to talk about this with Beth because
I think it's important to consider where students come from, what their backgrounds are
and what kind of support they have, as this can determine the ease with which they
transition into college life. So Beth was born and raised near Fosston, Minnesota and
earned her oh she's shaking her head yes by the way. Anyway, she was born and raised
near Fosston, Minnesota and earned her MA in English at I should have asked you how to
pronounce this. What is...?

Beth Vigoren  01:10
Bemidji.

 Amanda Reavey  01:10
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Bemidji. Oh, that's what I was gonna say. Okay, in English at Bemidji State University. She
identifies as a rural writer and focuses her attention primarily on stories that delve into the
experiences of working class women living in rural America. Currently, she is a doctoral
student and a graduate teaching assistant at the University of Wisconsin Milwaukee. Her
academic interests include creative writing and composition pedagogy, rural feminism,
rural and working class women writers and the work of Willa Cather. Hi, Beth, thank you
for being here today.

Beth Vigoren  01:45
Hi, Amanda. Thanks for having me.

 Amanda Reavey  01:47

So let's just dive right in, right? So, can you tell us a little bit about yourself like what is it
like transitioning into college as a first generation student and then I also imagine that
you probably had to move from if you have from more of a rural place to a more city
college town. How was that?

Beth Vigoren  02:12
Yeah, sure. Um, so I guess first I would want to point out that my experience isn't
everyone's who is first generation. But I think some of the challenges I had apply to a lot
of first generation students. And so I'm just gonna give a little bit of like the background
because transitioning into college I think happens a lot sooner than people realize. I so I
actually had the good fortune of being naturally book smart. So college was always like
the next thing for me to do. However, there was no one there to encourage me or help me
with the process of deciding where to go, what to go for or even how to apply. So it really
for me started in 11th grade with the ACT testing. So as you pointed out, not only was I a
first generation student, I also lived in a very rural area. So there wasn't even an option for
me to take the ACT's in my hometown. I had. Actually, I don't even know if taking SAT's or
where we would have even gone to do such a thing like what have even happened. But so
I had to drive two towns over to do the ACT test. There's no public transportation between
towns like in rural places. So if you don't have access to a vehicle, you can't even get to
where you need to go to take such a test. And then like what little studying I did, I did of
my own volition. We had a guidance counselor at the time, something that we didn't even
always have in high school that that wasn't always even a position. It was like, if the school
board had enough funding, they would fill it for the year. So it wasn't someone who was,
like, really like, excellent in their role or had a lot of experience in it. In fact, my guidance
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counselor had been an art teacher and then vice principal. So, guidance didn't really exist.
So I got a 26 on my ACT's, which was like the highest score in my grade along with two
other of my classmates. There was 43 of us. And all of a sudden then it was like, Oh, hey,
you're smart and make us look like we're providing a quality education, so you should go
to college. That was like the first time I was even, like encouraged to go to college at
school. So basically what I'm saying is I was winging everything. I applied to go to St.
Cloud State University. It was a little over three hours away from my hometown. It was the
only school I applied to. I paid the application fee myself. I applied by myself. I didn't have
anyone to read over any of my material. Looking back, I realized that there were probably
people I could have asked, most likely teachers. Today we talk a lot about self-
advocating. But I didn't know of the concept at the time and had I known of it, I still
wouldn't have known how to self-advocate. It's a handy concept that puts the onus right
back on the student who doesn't know how to do such a thing as if it's never been
modeled for them. And I think it's a problem that I believe first gen students face
especially. So I actually chose St. Cloud State because it didn't have a requirement that
you had to live in the dorms the first year, and that terrified me. I actually grew up in the
country until my parents divorced when I was 11. And it was my dad's family's
homesteaded land. So he stayed and we left and moved into town. Town was 1500
people. Town was big to me, that was the biggest thing I'd ever actually lived in. So that
living it like the concept of living in the dorms with basically the same amount of people
as my hometown was like an overwhelming feeling something that I actively avoided and
that guided my decision-making more than anything. I used to actually regret not living in
the dorms, but now I realize that I don't think I would have done well in that type of
environment because I was just so used to living in an area, not with a lot of people. I don't
know how I would have handled it very well. I don't think I would have handled it very well.
So like those are my first experiences with like transitioning into college.

 Amanda Reavey  06:55

So there's three things that kind of kind of came to mind. It's like, there's this idea that we
have. I love that you brought up self advocacy because I do think it's something that we're
expected to do. We're expected to be advocates for ourselves. But like you said, if we
don't have models, or even if we do have models, that's a skill that needs to be developed.
So a first part I think, of my question is like, how do we develop self-advocacy skills? And
then related to that, I'm thinking, you know, you made this decision of, you know, not or
like not living in the dorms. Like, for my freshman year, I did live in the dorms and I wish I
hadn't, I wish I had the self-awareness and the discernment to say, Hey, you know what,
like, you're an only child, you grew up in your own bedroom like that you didn't share with
anybody except for a bird, you know, in third grade. How do we develop that? Or how do
we so that we know what we need when we have to go and like self-advocate?
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Beth Vigoren  08:08
So, I think especially first gen students have like a different perception of college
professors. They were godlike to me. I didn't understand I could and should create
relationships with them. Office hours were a thing to utilize at the professors direction. I
always waited for them to tell me what to do because to me, their authority was absolute,
which is a lot like that whole "respect your elders" thing. So I think a lot of first gen
students and rural students just have that mindset. So it's really hard to even if you're told
to self-advocate, to do such a thing, when you're also told, well, those are people in
authority positions, so they have the power. So it's such a complicated balance I think
because of that. But it does. But uh, yeah, I mean, I think self-advocating is definitely tied
into that then. Because I'm not sure exactly how we show students to self-advocate,
unless we make that a part of classroom conversation and build it into having students
come and talk to us and creating maybe a relationship first through an assignment of
"come talk to me in my office," and then hopefully, they'll return later on their own, to
open up the opportunity for self advocating.

 Amanda Reavey  09:38

To show that you know, hey, we're human as instructors, we're the instructor and we
might, you know, be the one grading your work but we're still human, just talk to us.

Beth Vigoren  09:48
But it's hard when we're just in the classroom because we're in front; we are the authority
figures. So, so many people think it's almost like a waste of time because as the semester
goes by so fast, no, like have a week where you're doing student conferences, but like,
those conferences are so vital on so many different levels that they're worth probably
twice as much time that you would have spent in the classroom that week.

 Amanda Reavey  10:15

Yeah, actually, student conferences are like that week of doing those. That's one of my
favorite weeks because I get to know my students. And they're so interesting and so
smart. And I just I love it. And I like to know what's going on in, you know, to humanize the
classroom, I guess. I'm also thinking about de-centering authority then because you're
saying like they get put on professors get put on this pedestal or they are they're the end
all be all. And I have a little bit of trouble with kind of the idea of de-centering authority
because on the one hand, in terms of like our positionality we are the instructor we are
determining the grade, but on the other hand depending on who you are, as a professor,
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you might not actually have that much authority because you might be a TA, or you might
be a person of color or you might be a woman. And so that changes how much authority
that you automatically have when you enter that classroom.

Beth Vigoren  11:18
Yeah, no, I think that is truly a valid concern. That's why I think sometimes too that
conference outside of the classroom is a good place to kind of de-center, that authority
versus like in the classroom. So I think sometimes there's maybe a time and a place for
when we try to de-center authority and when we don't.

 Amanda Reavey  11:41

Yeah, so there's like a lot going on. The student conferences are really more about
relationship building than it really is about figuring out how they're doing in class, which is
actually part of relationship building. But it's more about getting to know the student than
it is about the other piece is what I'm hearing? Yeah.

Beth Vigoren  12:02
Yeah, yeah. I mean, these students didn't come into our classrooms as blank state, like
slates, they came in as like fully formed human beings like we're, we're not just putting
information into them, like we have to do that around the information that they're
already coming into the classroom with.

 Amanda Reavey  12:21

So besides like student conferences, are there other supports that maybe instructors or
the university like? We have summer bridge programs and things like that, but are there
anything else that we need to create or improve on to better support students in general,
but really first generation students who, you know, they've probably moved to a new city.
They're in a new situation. They're around all these new people. It can I imagine. I mean,
actually, for me, it was overwhelming and I lived I went to college in this city I grew up in
you know.

Beth Vigoren  12:59
Yeah. So, like you said, it really is about creating like that community. And, like we need to
help students like be a part of a campus community. Otherwise, they will feel lost there.
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And since and hopefully they had like a good or a decent like place in life in like their rural
home or wherever it was that if like they're a first gen student, where they at least they felt
good there. So then when they come to school, if they don't find a community, then
they're kind of stuck thinking back to like, Oh, I want to, I want to return back to that
because like I had community there. And I think we again jumped so much into like the
academic side, that would that we just kind of forget that students really need to develop
their own campus community first as well. Like that's what's going to keep them actually
on track and coming to class and coming back after the end of the year. I was actually
just talking to a first generation student who's starting in the fall and one of the things I
told him that he really needs to do is to sign up for intramural sports, like it's a great way
to like make friendships, to get to know people, because it's really hard to create those
friendships just in the classroom, like you need a different setting. So like you need to sign
up for things and I always talk to my students about that as well. Like join clubs, start your
own club, like be a part of the campus community in different ways. Because going, going
to college is so much more than just going to that class and getting a grade. Like if you're
really going to be successful, you need to kind of join it in other ways. And that took me a
really long time to learn.

 Amanda Reavey  14:57

Speaking of blank slates and creating community, I'm really thinking about, like, you,
yourself are a single mother and I'm thinking about how we have a prevailing stereotype
that people from rural areas are single teenage mothers, unintelligent, conservative, poor,
etc, disconnected from what's going on in broader communities, which feels like code for
"urban environments" or, you know, bigger, better whatever. Like, what? Are their notable
differences between students from urban environments and students from rural
environments, and how do we fight some of the dispel some of these stereotypes? I'm
thinking specifically like, how to encourage instructors and peers, again to consider the
complexity of someone's identity and lived experiences and understand that like, we all
have something to contribute.

Beth Vigoren  15:49
Yeah, so, where to begin?

 Amanda Reavey  15:52

Sorry. That was a lot.
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Beth Vigoren  15:55
Okay, um, I think I have a lot to respond to. So it's good. So, first off anyone that's like
listening to this as soon as they heard that I'm a single mother like, yeah, I bet their mind
went to that stereotype, right? But I actually had my master's degree before I was a
parent. And I was 23, which is a little like, which is below like the average. And honestly,
like the older I get, the more I realized, like, age doesn't have as much to do with as we
think in terms of when a person is ready to be a parent. Like academia has a severe urban
presumption problem. It's like rural people don't exist. It makes rural students feel like their
existence doesn't matter, that their experiences don't matter. And rural America is dying,
and academia through its focus on promotion of urbanity definitely has some culpability
in the problem. And it's not like the land is going away, like the land will always be there
whether people are like living in it or not, right? So not so sure why we're always so
confident in this idea that like urbanity is the answer. And it actually is only widening the
wealth gap, the more people that live in urban environments, and people living in rural
places, like they're necessary for the well-being actually of the city, like we need a
balance, we need a healthy balance of both. So I'm not saying like one is better than the
other. I'm saying we need both. It's kind of like the whole like, symbiotic like, ecosystem,
right? Like we need a good balance of it. And like lower class people are being priced out
of rural areas just as much as people in the city are but you don't hear about that as
much. And I'm going to switch gears slightly here and give my own like, personal
experience of what it feels like, I guess to feel like being like belittled about my, like rural
experience in academia. And because I have, I've been disheartened by like some of my
experiences in like my own coursework. So it was my first semester in the PhD program,
and I took a poetry course. And it resulted in what my good friend Kaz Gargano has
coined "the chicken conundrum." So I've only taken one poetry course in my entire life.
And I am definitely fiction or creative nonfiction all the way. But I started the program
with my MA versus my MFA. So I needed more workshops and less lit and theory classes
than my peers that entered with their MFA. So one of the first poems I wrote for the course
was about a young girl who gets a box of chickens in the mail from McMurray hatchery
and her grandfather that builds a chicken roost for her. And because of an unknown
blood disease when he scrapes the back of his hand, it won't stop bleeding. Like that's
kind of like basically the whole focus of the poem. I was it was a prose poem. I wouldn't
say it was any good. There was maybe some decent imagery in there. Yeah, it maybe had
some potential, and it was also autobiographical. However, one of my peers took it upon
herself to use my workshop time in class to ask whether a young girl would even have
chickens. She was laughing when she asked the question, and most of the class erupted in
laughter with her, and the entire focus shifted to her, and my material only became
something to laugh at. But it clearly had no value to her. I clearly had no value to her. Like,
and I worry how, um, then she treats like rural students in her classes when she teaches
like, it's frustrating how liberal people don't think that liberalism itself should apply to
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rurality. It needs to otherwise they're just hypocrites themselves.

 Amanda Reavey  20:18

And we we constantly talk about, like intersectional feminism and in taking an
intersectional approach to things but for some reason we don't consider rural
intersectional feminism. I don't even know if we could Would you be able to define, I
mean, how would you define that?

Beth Vigoren  20:40
Okay, I see rural intersectional feminism like defined as rural place-based identity that
takes into account that rural women have hardships and a particular vulnerability
because of their geographical place, which has resulted in like constraining their moral
agency. Like I believe in general, like that place-based identity as a whole needs to be a
part of intersectional feminism, but especially rural place-based identities because they
have been so overlooked and discounted by like our contemporary cultural presumption
of urbanism. I think we need to quit assuming that, oh, this student comes from here so
this person is conservative and now I'm going to be scared of them and like worry so
much about how I need to change them. No, like, that's not that's not the answer that I
think is why like the university has the reputation that it has. I'm not saying like, Alright
University, I'm saying like the university like, as like a whole as a concept that allows
allows this whole us versus them thing. Like we need to, I think kind of stop with the whole
us versus them thing, you know, and just be like, we just need to learn better. And it's really
hard because it's the blatant the blatantly false stuff is actually the easy stuff for us to like,
let go and like be like, Oh, that's wrong. It's the things that are slightly misleading. Like,
like the accuracy of telling someone well two in three rural voters voted for Trump,
therefore it's their fault. But then you realize that two in three voters is less than 10% of
the entire voting votes cast. It's like, oh, not that much that didn't actually have that much
of an impact. And so I think that's where it really gets tricky. It's not about convincing
people to like, agree with us or be liberal or, you know, say that they're wrong, and we're
right. I think that's the problem is that we're trying to do that too much instead of just you
have a genuine interest in people and a genuine interest in learning in general.

 Amanda Reavey  23:00

So one thing I would like to talk about because I would be remiss not to do so is, um, is,
how close are you to Minneapolis? And what do you make of the recent death of George
Floyd, who was killed by police officers, all four of whom were immediately fired? And then

B

Reavey STL Ep 3 Beth Vigoren Page 8 of 17 Transcribed by https://otter.ai

https://otter.ai


the subsequent protests, has that come into the consciousness of the rural community
that you live in? Or grew up in?

Beth Vigoren  23:32
Yeah, so I'm about 250 miles away from what we of course called the Twin Cities, if you
live in Minnesota, and the there's been, I believe, a lot of conversations taking place. At
times, I feel like I'm not a part of them because we've kind of failed to like, have
conversations these days. So I think a liberal in kind of a more conservative place. And I
am guilty of shying away from those conversations. And I guess I'm really glad that you're
asking me now because I think I might have shied away from it then. Because we always
feel like we need to, like have all the answers and like be like, defensive and like defend
things. So like, my first instinct is kind of more like, Oh, I feel like I should like defend
Minnesota in a way, right. Like, it's almost like inherent in me. And because of that, I think I
failed to have conversations that I should be having. And I think we need to do more work
through the research. And I think one thing we need to be asking about right now is like
what we can do to support the protests that are going on and definitely look to the like
black voices, better, better leaders right now in those protests. But that's not the
conversation that's really taking place. Right. And in rural America, because most people
are getting their news from conservative sources. So mostly Fox News. You know, I go into
the grocery store, there's one TV, that's Fox News. If there's like a cafe, there's a TV on Fox
News. And I think I think that's actually like a good exchange and something that I think
can be problematic in the concept of is being able to like have these conversations and
ask those questions.

 Amanda Reavey  25:41

So I definitely want to come back to the asking questions and definitely come back to this
notion of being open to conversation. But I need to bring up I think, as a parallel to
Minneapolis, Milwaukee itself has also been protesting because of the recent April death
of Joel Acevedo and I mentioned this because, you know, we're both living in Milwaukee.
So Joel Acevedo was killed by an off-duty police officer. And that police officer was
charged with first degree reckless homicide. So, as you know, in our English 102 classroom,
we discuss segregation in Milwaukee, we discuss racism. How do we handle sensitive but
timely topics in our classroom that could potentially divide the classroom community?
And at the same time, how do we take care of our students' emotional well-being during
these conversations?

Beth Vigoren  26:41
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Beth Vigoren  26:41
Yeah, I think that's a really important question. And it's always something of concern as to
how to handle these like political conversations. I think as educators we need to be okay
with failing at times when we have these conversations. And again, not always being so
wrapped up in having the answer. And we, our job is to help people ask questions. Right?
Like one of the big overarching goals of English 102 is like for people to understand that
research is like a thoroughly rhetorical endeavor. So, like, they already are coming into the
classroom with belief systems that have been shaped by their upbringing, and you know,
it's part of their identity, and that those identities are even, they're going to shape even
the questions that they ask and the answers that they're already seeking. And that's one
of the problems right with research, is if it's taught to already, like go and seek and prove
this point, as opposed to again, like coming in from a place of like, genuine curiosity. And
asking of questions instead of this pursuit of being right. And that can be really hard. I
think learning to have those conversations is a skill that educators have to like develop
and again with that is going to come failure. So, I have, I have, I had an experience when I
was first teaching as a graduate teaching assistant at my last University, and I had a
student in my like the second part of like first year English, it was called argument and
exposition. And we did debates on their current issues. And one of the things that we
looked at was the documentary by Ava DuVernay called 13th that's available on Netflix
and it was a place where after we watched that we had a conversation. And it was a
place where I think I failed. But also I tried and I learned a lot. So I had a student who had
already taken the previous fall in hand signed up for me again. So I know we have a good
rapport, but was also a criminal justice major. And in one of her other courses, she was
assigned this like field trip, like training thing over the weekend, that took place in
Minnesota. And it was fear-based. And I didn't realize how terrified she had been hurt. And
so we watched that documentary and we're having a conversation. And, you know, she
asked me to share in class before class and you know, was visible shaken, and was like you
don't understand, like, I mean, she felt like already and I don't I'm not even sure if she was
for sure going into law enforcement. She was already convinced that to go into law
enforcement was to basically go into like a war zone where it was like play through that.
And I think we need to realize then that like academia kind of has a role actually in this. I
see like a lot of universities posting a lot of like, support some posts about solidarity. And I
think we need a new question then what kind of education those people are getting
sometimes in in some of these criminal justice classes, because I cannot explain like, like
how afraid is I think that program that field trip like made my students, um, and then was
so defensive that I don't know if the conversation that we had was like that effective. And,
um, you know, from this other class she had been taught Well, there are more people in
prison that are white than are black in Minnesota so clearly we don't have this racial
problem. And I was like, true. But what is like the proportion of white people in Minnesota
to black people? Minnesota is a very white state. So of course, it's more white people in
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prison, right? Like, you have to, like look at, look at it in terms of a ratio. And I was able to
ask that question, but I think my student was already so scared and defensive that I don't
know if, you know, she asked her the questions or if like, she thought the answer to that
and like this, and we're working on it. And like I reflect back and think okay, No, I could
have probably done a better job like with fostering the continuation of that conversation.
And then also, I think about emotional well being, like you said, there's like two sides of
that the student well being and also being your well being. And, you know, I couldn't find
any training or conversations or about how to handle that in the classroom. So I had to,
like, learn it as I go. Like, one thing we need to do is have these conversations before
people are in the classroom. You know, that's why like training and orientation is so
important. And then the other aspect is like, we need to then be informed of the resources
that are being available for students on campus because it should not be our sole job
right then to also take on that emotional labor. So, you know, I hadn't been really taught
that lever and I feel like you know, I should Should have encouraged that student maybe
to talk to me one on one if she was still feeling uncomfortable, maybe I could have
directed her right to someone else that could have a good conversation with her. Because
I'm, I'm still wondering what that other course really did to her well being and how
expensive it matter for having this conversation that, I guess in some respects, took me by
surprise, because I wasn't prepared for it.

 Amanda Reavey  33:27

Yeah, so a couple things that came up for me is that this idea of fear-based training,
which I find really disheartening, because on the one hand, like biologically we are
predispositioned to react or to be or to focus on negative emotions and negative feelings
because it's a survival instinct that we have, so we're already come combating that so
didn't to add on this fear-based training is just just disheartening to me, especially when
you know, we could have, we could build these communities of compassion and empathy
instead. And I feel like that would be much more worthy of our time. And then the second
thing that comes to mind is being comfortable in the liminality of our conversations or the
answers to our question, because related to having effective conversations is the skill of
asking questions like how do we, as teachers ask powerful questions, and be comfortable
in the fact that we might not know the answers to the questions we ask our students,
especially if students see us as a person of authority and you know, people have authority
they're supposed to know everything.

Beth Vigoren  34:57
Yeah. Maybe that's a bad stereotype in some respects, too, though, right? Because I think
for us, what we really need to model is like, how to go and like seek out that information.
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We need to be able to model that. So that means we need to be okay with being wrong or
not having the answer. And, like, asking a question then, okay, so I don't know the answer.
So let me ask you a question. Or let me ask someone that would know the answer. So
again, it goes back to like knowing where to maybe go with her. Or again, practicing
asking those questions with our students in the classroom as opposed to feeling like now,
you have to have the answer.

 Amanda Reavey  35:47

Yeah, that's interesting, too. This idea of like, being okay with being wrong. We've talked a
little bit about place identity, but I'm also interested in faith-based identity because
there's this stereotype that rural people are conservative Bible thumpers. The Bible often
used as an excuse and quote, thoughts and prayers end quote are used to ameliorate or
avoid conversations that definitely need to be had and concrete actions that definitely
need to be done. And I do say this caveat, I do see this as a practicing Catholic, so I'm not
trying to bash anyone's faith. I think faith and spirituality is important, but I think it's also
very complex. One thing that was heartening for me was that Pope Francis, the head of
the Catholic Church recently stated that people should not, quote, tolerate or turn a blind
eye to racism and exclusion, in any form end quote, and he called for, quote, national
reconciliation and peace, end quote, I didn't listen or read the whole statement so I'm not
sure if he gave any concrete ideas about what national reconciliation and peace might
look like. But I'm thinking about it, especially in terms of identity. And sometimes being
wrong is also conflated with one's identities being wrong, one's identity is, is not what it's
supposed to be. So how do we have these conversations, ask these questions, but also
help students understand that being wrong does not mean their identity is wrong. We're
just trying to ask these powerful questions to think critically, get them to think critically
about what they believe and how how they arrived at what they believe.

Beth Vigoren  37:56
Yeah, yeah, one thing I think that we do actually in the classroom is we focus on process
rather than product. And I'm thinking of that now. And again, it's like asking questions or
like the end product having an answer. And then in some ways now the end product being
this identity that is wrong. And we like to conflate wrong with that. And they've been that
we feel like, Oh, now I have this job and I need to change this person, which again, isn't our
goal, right in the classroom. Our goal is to help our students ask better questions, so they
can go and find better answers, right? And hopefully, those answers are going to like
benefit humanity. So it's worth focusing on their identity and what's wrong about it, like,
that's not productive. Again, it goes back to like, no code with asking these questions, but
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it can go means being ok with students asking not very good questions, so we can help
them interrogate why that is their question, and how they might better learn how to revise
that question.

 Amanda Reavey  39:16

I love that notion that we can definitely revise questions and critique how we ask
questions. I'm also thinking that then when we think about conversations, or even having
a discussion, which somehow feels argumentative, because that's my brain been trained
to think of it that way is to remember that this isn't about arguing a position this is about
instilling a genuine curiosity in students.

Beth Vigoren  39:50
Yeah, and that means having a genuine curiosity in those students. And I think this goes
back then to those like rural conservative stereotypes, so if that's how you're going to see
that student, like, how are you going to have genuine curiosity? But in in them if you find
that the whole thing is, like, problematic. And so, you know, I think we see so much about
that with like, rural voters, right. So it's like, their fault, like their problem. They're the ones
that, you know, elected Trump. You see, I had recently done a research paper on this
because I was interested in like, kind of what, like the national narrative was afterwards,
really focused on rural voters. And, you know, I had to dig into the numbers, you know,
with like being open with the fact though, maybe it was. So, I found that about like, 17% of
voters come from rural America. So it means 83% of votes are coming from the suburbs.
or urban America. So when we see these narratives that focus on such a small
percentage, you know, it's it's really again about like, manipulating information to assign
blame. And, you know, I think liberals and conservatives alike use that stereotype because
it actually kind of hides the conservative right in those suburban and urban spaces. Those
conservatives in urban America like, Who are those people? Do they own companies? Are
they sitting on boards of things? Are they the ones that are really like manipulating the
system? So it's like really convenient, right is what these stereotypes are like they're
convenient to assign blame, as opposed to again, focus on focusing on asking questions,
and like asking better questions.

 Amanda Reavey  41:53

This makes me think about statistics actually, going back to what you said about looking
at the ratios black versus white people in jail. And statistics, depending on how they're
presented can lie. And so part of asking better questions is to consider what are the
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statistics we're looking at? And what what, which statistics are we missing that really gives
a better or a more whole picture of what's happening?

Beth Vigoren  42:27
Yeah, and that's like, that's asking a really good rhetorical question, right? Like, that's
getting back to like that big broad goal of like our curriculum, which is like teaching
students that, you know, research is rhetorical, right like that all of these factors are going
into it that are manipulating even the questions that we asked and the answers that we
want to see.

 Amanda Reavey  42:52

Can you explain a little bit what process based-pedagogy is and what that might look
like?

Beth Vigoren  43:01
Well, I think the easiest way for me to talk about it is again, that we don't focus on, like an
end product. So, traditionally, research was really like, let's write this research paper and
your whole grade comes down to the end product, as opposed to like, what's the actual
process of research? Where do you begin? You begin with a question. And hopefully, it's
kind of more open ended, not something that's like narrowed, who's seeking the answer
that you want. And you do research. And like you revise that entire time, like revise of
research questions that you're asking, or you ask new ones based on new information.
And, you know, you revise out your sources and you find quality information. It's all the
steps that go into that product at the end of that we're we're commodity-based society.
We focus so much on product, but we don't focus enough on process.

 Amanda Reavey  44:07

Yeah, I'm thinking a lot about the kind of questions and revising questions like steering
away from those yes or no questions, steering away from questions that could have
potentially canned answers, and focusing more on questions that start with what and
how, rather than when, where, why, who, because those questions are really good for, for
making sure that if we all read the same article that we have basic understanding what
the article is, and what it's saying and what are all the poor or all the parties involved. But
if we really want to dig deeper, we need to find the what and the how.
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Beth Vigoren  44:56
Yeah, absolutely. And there's like a degree of trust that needs to be involved there with
students then because some of them, unfortunately, aren't going to do the reading. And
so people want to focus then on like, what did they do the reading and like that, in some
respects is, besides the point, if we really want to focus on these big questions, and I find
that the more we like trust students to just like engage meaningfully with like, the larger
issues at hand, the more likely they will actually do the reading anyways. But I think it's
really vital like what you just pointed out to focus on like, what, how, why

 Amanda Reavey  45:39

Do you have any last advice that you'd like to give listeners?

Beth Vigoren  45:45
Yeah, um, I'll share. I'll share like, one more like personal story about me failing to have like
a good conversation.

 Amanda Reavey  45:55

Failure is important to good conversations.

Beth Vigoren  45:58
They are Yeah, and I think I learned a lot. And I think I would be able to do a better job,
you know. And I think sometimes we get caught up in like that part of like the regret. But
like if again, we're focused on like, genuine curiosity about like the world and about
human beings, I think those conversations will happen again. So, I was trying to bring up
like the recent issues with a family member, and I failed. But we did have a couple of brief
conversations. The first one was me, bringing up the fact that I'm sure a lot of people are
talking about this. And trying to give this person some information that I assume they
weren't getting, because a lot of a lot of the news up there's really conservative face. So
even if that person isn't going and getting news, if they're talking to someone else, that's
probably like the risk. information they are receiving. So I just pointed out to my family
member that this wasn't the first time that someone had been, have been killed by by this
police officer, and how problematic that seemed. And you know, it's like, well, there's a
video and it's, it's pretty, it's pretty bad. And my family member was like, Yeah, I just don't
understand like, why those other cops like, wouldn't have any have enough common sense
to do something about it. And you know, yeah, I totally agree. But I think I wasn't fully
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prepared then to come like to new that conversation. So it just kind of ended there. And I
was like, well, that's the problem. That's what people are protesting about right. And then
this person had been talking to other people, of course, and was like, dude, you hear on
the news how they police officers were being drugged down the streets of Chicago. And I
was like, Oh, wow. Yeah. I wonder how many suspects have been drugged like that? And
my family member said, well, not all cops are bad. And I responded with Well, yeah, but if
you have 10 bad cops, and 100 good cops, but those hundred good cops don't do
anything about those 10 bad cops you have 110 backups. And well, I felt like that's a really
good point, right? And actually, like, also, like, shut that person down because like, it
wasn't like, it wasn't like genuine like, it was more of like me giving like this defensive like
reflexive response about like, my liberal position in the way and like I was thinking onyx, I
was like, man, I really kind of failed there to like, have a better conversation with this
person. And like, then I thought back to that earlier conversation we had, and I have
realized if I had referenced that person's point back about how those other cops didn't do
anything, we're all there. And like, watch while that man was murdered while George Floyd
was murdered. I think I could have continued that conversation with that person, because
I would have pointed out, well, yeah, you say that, but like you were already pointing out,
there was a problem and they weren't doing anything. So that's not like, We're not saying,
you know, like, that's focusing on the wrong thing or whatever, you know, but if I would
have made it personal, reflected back, had a genuine conversation. I think we could have
got further in it.

 Amanda Reavey  49:47

Yeah, that brings up that there's an there's not just an art to having a good conversation
or art to asking powerful questions. There's also an art to listening. So we need to examine
And what our purpose is in this conversation is, again, I think I've said this before, right?
This This isn't about arguing a position and being right or being wrong. This is about
genuinely genuine curiosity in exam examining the situation that in front of us with a clear
eye, but that requires also listening to the other person.

Beth Vigoren  50:27
Yeah, yeah. And that's what we need to talk more and have these conversations and
again, be okay. With not doing them right the first time we're not even right. But like being
expected in that conversation. It's it's a skill, like you said, Yeah, and I think it's maybe
even more of like, a muscle and if we don't continue, like working it, like it goes away. And I
think We have like lost the ability to have conversations between liberal and conservative
people may think we're seeing that clash in the classroom or we try to talk about these
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issues.

 Amanda Reavey  51:13

Well, thank you Beth, for being on the show today. I really appreciate it and hearing all
your insight about being you know, a rural student and first generation student and I think
this will be helpful for a lot of instructors and students who may be listening.

Beth Vigoren  51:33
Thank you so much for having me, Amanda.

 Amanda Reavey  51:37

So thank you for listening to this week's episode of Stereotype Life. If you enjoyed this
episode, please leave a review on iTunes and consider supporting us at
www.stereotype.life/donate. I hope you'll join us next time when we discuss self
accommodations of advocacy and building resilience with Jason P. Anderson, who is an
accessible list for students with disabilities. Until then, have a wonderful couple of weeks.
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